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ABSTRACT 
With passage of P.L. 99-457 educators in the United States arc 
going to need to take a very close look at early childhood spec i al 
educa t i on. There will be m a ny new programs beginning in areas 
where teachers and administrators may be p o o rly informed. Early 
childhood specia l education is effective,but an ex am i nat i on of 
wha t  pa r t  of these pr ogr a�s make i t  effective needs to be addr e ssed . 
Th i s  study ex amined how a teachers t heo ret i cal o r i entat i o n t owa r d  
teaching ca n affect the i r presch o ol s pec i al educa t i on classroom 
env i r onment . The env i r onment wa s ev aluated by a section on a 
survey i n  wh i ch po i nts wer e  a ccumula ted for d i fferent env i r onment al 
fact o rs i n  the classro om . Ther e  were s i gnif i cant d i ffe rences i n  
the mea n  sco res o f  the cl assr o o m  env i r onment al sur vey. There was 
a d i ffe r ence ( p .05) between t e a chers who had t augh t one t o  f i ve 
yea rs and those wh o ha d t a ugh t six to t en yea rs . T h e  o t h e r a rea 
in wh i ch there wa s a s i gn i f i ca n t  d i fference was r ela t ed t o  t he 
t e acher's age. T each e rs i n  t he age r ange of 26-30 h a d  a 
s i gn i f i cantly lowe r me an sco re when compa red t o  teach e rs age 31-40. 
N i ne ty-one pe rcent of t h e  e duca t o r s  cons i de r e d  t h emselv e s  
dev elopment al lea rning t heo r i s ts. T h e ref o r e,the r e  wa s  no 
d i ffe rence between teachers t he o r i es and the i r  mean sco r e s  of their 
env i r onmen t . The study concluded t h a t  env i r onment, ph i losophy and 
o ther a spects of early ch i l d h o o d  spec i al educat i o n need further 
study befo re new pr ogr ams fo r le a rners a re begun . 
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T h e  E f f e ct of E a r ly C hi l d h o o d  
S p e c i a l E d uc a t o r s Te a chi n g  The o r i e s 
o n  T h e i r  Cl a s s r o o m E n v i r o n m e n t 
I nt r o d u ct i o n  
T h e E d u c ati o n f o r  Al l H a n d i c ap p e d  C h i l d r e n  Ac t ( P . L .  
94- 1 42) , p a s se d  b y  C o n g r es s  i n  � o v e m b e r 1 975 , h a s b e e n  t h e 
c a t a ly t i c  a g e n t a n d  h a s  p r o v i d e d  d i r e c t i o n  t o  t h e  eff o rt s of 
e d u c a t o r s  a n d  o t h e r s w h o  p r ov i d e  s e r v i c es t o  vouno , b c h i l d r e n  
l a b e l e d  h a n d i c a p p e d (W i sh o n , 1982 ) . :l o w , i n  1987, w i t h t h e  
p a s s a g e  o f  P . L .  99-457 t h e  Federal G o v e r n m e n t h a s  t a k e n  a g r e at 
s t e p  i n  s e e i n g  t h a t  p r esc h o o l e r s l a b e l e d  h a n d i c app e d  a r e  f o u n d 
a n d  se r v e d . Research i n  t h e  pa st ten years i n  th e a r e a  o f  
e a r l y c hi l d h o o d  s pec i al e d11 c a t i o n  has f o c u s e d  m a in l y  o n  t h e 
e ff i c a c y q u e s t i o n . T h e e ff e c t i v e n e s s  o f  e a r l y i n t e r v e n t i o n has 
b e e n  d e m o n s t r a t e d  ( Wi s ho n ,  1982). Uma n sk y (1980) r e p o r ts t h a t 
l o n gi t u d i n a l  d a t a  f r om f ou r t e en e a rl y  i n t e r v e n t io n  p r oj e c t s 
r e v e a l e d  t h a t  a l l  o f  the programs had a p o s i t i v e a n d resilient 
e ffec t o n  c h i l d r e n s Lives. Dell, (1984) ho w e v e r , in studying 
t e a c hin g a p proa che s  of e a r l y c hi� d ho o d s pe c i al educa t i o n 
s ugg e s t s  t h at pro g ram s a r e  ou t of d a t e  a n d  t e a c her s ne ed t o  
reevaluate their programs. Powe LL ( l(J86) a Lso mo ves away fr om 
the c� f f i ca c y q 11 e s t i o n ;ind rep I :1 r r• s i t w i t h :1 n i n t e res t i n t he 
effectiveness of specific pr<igrams ;incl teaching practices. 
W i t h t h e 11 p c o m i n g m :i n d a t e o f '� a r I y r' h i I d h o o d s p c� c L a L e d u c ;i t i o n 
programs ma n y  new :1reas r1c�('d t0 be rcse:1rched <lnd studied. 
[ rn po r t a n c e <l f t he S t ll d y 
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Tw o very imp o r t a nt f a c t o r s  i n flue nc i ng y o u n g l e a r n e r s  a r e  
t hei r c l a s s r o o m  e n v i r o n m e n t a n d  t he i r  t e a c he r s t he o r e t i c a l 
o r i en t a t i o n  t o w a r d  i n s t r u ct i o n . Pete r s o n  (1987 ) su g g e s t s a 
c h il d ' s  e n v i r o n m e nt a n d  e a r l y  e�pe r ie n c e whet h er n u rtu r i n g  o r  
de pr i v i n g  h a ve a m a j o r e f f e c t u p o n de ve l o pi n g a n d  l e ar n i n g . I n  
a n  a r t i c l e  b y  B a il e y ,  Cl i f f o r d  a n d  H a rm s (1982), Ol d s  stated 
t h at p r o g r a m s  f o r  y ou n g , h a n d i c a p pe d  c h i l dre n h a ve bee n 
d e s c r i b e d  a s  " e nv i r o n me n t a l l y b a r r e n , c o l d , a n d  s te r i le . " T h i s  
d e s cr i p t i o n  s u g g e s t s  t h a t  e a r l y  c h i l d h o od s p e c i a l edu c at i o n  
tea c he r s e it h e r  a re n o t  a w a re o f  t h e importance o f  t he l e a r n i n g  
e n v i r o n m e n t o r  do n o t t r a n sl a t e  t h e i r  a w a r e n e s s  i n t o  
a p p r o p r i a t e  envi r o n m e nt a l p r ov i s i o n s  ( B a il e y , e t  a l . ,  1982) . 
R o g e r s - W a r r e n  and W e d e l  ( 1980) r e p o r t e d t h a t  r e sea r c h  o n  t he 
p h y s ical as p e c t s of p r e schoo l s fo r c h il d r e n  l a b e l ed 
h a n dic ap ped i s  e x t r e m e ly limi t e d. R e s e a r c h o n  pre s c h o o l 
environmen t s  has g e n e r ally inv e s t ig a t e d  e nv i r o nm e nts p r ovid e d  
n o n h a n d i c a p pe d  youngsters or has focuse d o n  a limited number of 
e n vi r o n me n t al d i me n s i o n s  (Adams, Tallon & S t angl, 1980). For 
th is re ;is on , in f 0 r m  a t  ion used i_ n the f o L l <) w in g d i s cuss ion i s 
related t o  both presc h oolers Labeled haodicnpped aod 
oon h andicapped. 
1\ t ca c h r: r ' ,_, p h i l n so p h y o r t hr: <) r y m :1 y a f f e c t t h e  
envi.ronmeot: ;is well ;Js othe r ;1spr�c t s  of tr•:1r:hing. When 
ad cl r e s s i n g t <'a c h i n g rn o cl e L s Pe t r: r so n ( l <) 8 7 ) :.; u g g e s t s t he y 
represent a v;il11;ible r·esource of inforrnati<Jfl for tPac h ers. 
Deck e r a fl d IJ <' c kt• r ( l <) 7 6 ) IH>l i r• v <' th a t <> u r d r! ,. i :-> i o 11 s r 1' g a rd in g 
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goals of the program, methods used with coping with individual 
differences in children, ways in which children are grouped, 
nature of the staff roles, staff selection and training, type 
of equipment and materials, housing arrangements, scheduling 
format, and evaluation are influenced by the beliefs held about 
what is best for children. The set of beliefs concerning 
psychomotor, cognitive, and affective development of children 
are the root of most day to day actions. Decker et al. (1976) 
include the beliefs under the heading of developmental theories 
influencing philosophies. There are a number of different 
names for the theories or philosophies to which teachers 
prescribe, most fit into one of four categories. These stated 
theoretical orientations toward teaching will be grouped and 
discussed in the following review of literature. 
In studies on variables such as environment or theory, 
de mographic information about the teacher tends to be 
overl ooked . Could there be a difference between teachers 
environments ba se d on their age or teacher certification they 
ho l d ?  A teachers sex for examp J e could have drastic effects on 
the theoretical model the y choo se or how the ir room is set up. 
Whe re a s  there wa s m inima l lit erat ure rel at ed t o  classroom 
environment and te achers theories, none could be found relating 
to such i nf ormat io n as te acher' s ed ucational level. 
Purpos e of the Study 
The purpo se of thi s study was to riiscover if there is a 
re lat ionship between early childhood special education 
Th e o r i e s  an d E nv i r o nme n t s  
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teachers' stated theoretical orientation toward teaching 
(developmental, behavioral, cognitive and developmental 
learning) and their point total on the classroom environmental 
survey. A second purpose of the study was to attempt to 
discover if a comparison could be drawn between demographic 
information about an educator and their point total on the 
classroom environment survey. The demographic data studied 
included: 1) teacher certification, 2 )  teacher education level, 
3) teacher age, 4) number of years instructing early childhoocl 
special education, and S) the label placed on the majority of 
students in the classroom 
For purpos es of clairif ication the following terms are 
defined and apply to this study. Early childhood special 
education refers to the education of learners labeled 
handicapped or developmentally delayed, ages 3-5. Classroom 
environment includes the furnishings, activity areas, 
educational materials and scheduled activities a preschool 
learner comes in contact with at school. Theoretical 
orientation toward teaching sta�ds f or a teachers theory o r  
philosophy in which they believe. In this study the theories 
were grouped into one of the f ollowing: developmental, 
b e h a v i o r a 1 , c o g n i t i v e o r d e v e l o p m e n t a l 1 c :1 r n i n g . 
Review of Related Literature 
The first section of this chapte r will a d dress the many 
philosophies thr:it deal with ea rly childhood education. [t will 
be divided into the f our theoretical orientations toward 
teaching mentioned earlier. 
T h e o r i e s  a n d  E nv i r o nme n t s  
7 
Each theore tical orien tation wil l 
contain different au thors definitions of how they perceive that 
model. The second part of the chapter will review the 
literature related to classroom environments . 
Literature Related to Teaching Theories 
Early childhood special educa tion programs typically 
reflect the theories of behavioristic or developmen tal 
psy chology (Fallen & Umansky , 1985). In their text Young 
Children with Special Needs, Fall en et al. discuss Linders' 
five educational models that have emerged from one or both 
theoretical posi tions. They are: Child Devel opment Model, 
Sens ory Cogni tive �odel, Cogni tive Interac tional Model, 
Behavior Modification Model, and Devel opmental Learning Model. 
While different authors may us e differen t names for theories, 
they can usuall y be rela ted to one of these four models. In 
the next f our sections the devel opmental, cognitive, behavioral 
and devel opmental l earning models wil be dis cussed. The many 
different theoretical orien tat.Lons will be grouped under the 
four headings above. Each of the following f our sect ions will 
be divi ded into ; ( 1) goals an d curriculum, (2) stucture and 
e nvironme nt and (3) teaching me thods and teacher's role s .  
De velopmen tal Model 
Goals and Curriculum 
This model is based on the psychological belief that 
a ffe ct i ve dev e lop me nt fosters cognitLve d e velo pme n t (De cke r e t  
al., 1976). The basic premise of the mod el is that children 
T h e o r i e s a n d  E nv i r o nm£�t s 
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will learn when developmentally ready (Fallen et al. , 1985). 
The objective of the model is the development of the whole 
child (Brophy , Good & Needler, 1975). The progr am objectives 
focus specifically on intellectual and language development, 
sensorimotor development, social and emotional, and attainment 
of a sense o f  well be i ng (Brophy et al. , 1975). Children move 
from one developmental stage to the next, m astering skills 
sequentially. The developmental model stresses the development 
of the whole child. The children's needs determine the ty pes 
of informal experiences that are provided ( Decker et al. , 
1975) . 
Structure and Environment 
According to Brophy et al. (1975) this model can be 
characterized as having a low to moderate degree o f  structure. 
The students have flexibil ity to choose and change activities 
according to their own desires. Child to ch ild interaction is 
encouraged as they explore enrichment centers in the room. 
Children partici p ate in act ivity centers w ith in the room and go 
on field tri ps (Decker et al., .1976). 
Teaching Methods and Teacher's Roles 
As Decker et al. (1976) stated it is not the teachers who 
prescribe th e materi;1ls hut it's the c hi l d' s c h o ice. Many 
dif f erent experiences are offerd t o the child and he/she picks 
up on them when he is d e velo pment a lly ready (Decker et al., 
1976). It is through inf ormal dialogue, i m ita tio n  and m odeling 
that the teacher promotes concept Learning (Fallen e t  al., 
The o r i e s  and Env i ronment s 
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1985). The success of this model is very dependent on the 
master teacher who not only needs to be aware of the 
developmental functioning of each child but can also relate the 
childs present level of functi�ning to appropriate levels of 
functioning (Brophy et al. , 1975). 
An example of a program that uses the developmental model 
as a basis is the Rutland Center in Georgia. The curriculum 
provides a hierarchial sequence of task skills or content. 
Curriculum is divided into four areas (behavior, communication, 
socialization, and pre-academics) and these each have detailed 
lists of objectives (Jordon, Hay den, Karnes & Wood, 1977). 
Other program models enjoining to the developmentalists are 
Project MEMPHIS and the Portage Project. 
Cognitive Model 
Goals and Curriculum 
The goal of the cognitive model is to respond to the 
environmental deficits that children bring to school ( Brophy et 
al. , 1975). The basic objectives are process oriented, and are 
concerned with de ve loping sensorimotor, perceptual, and 
cla ssificatory skills, and increa sing the childs at te ntion 
s p an . The curriculum is d e sig ned to refine the senses, 
emphasizing attention, comparis ons, a nd judgment Fallen et al., 
1985). 
Structure and e n v ironme nt 
Bro p hy et al. (1975) de s c r i be the s truc ture within this 
mode l as moderate. The classroom is o ne of quiet ac tivity 
The o r i e s a n d  E nv i r o nme n t s 
10 
�here children may choose any of the materials for perceptual 
and conceptual development and work at their own pace (Decker 
et al. , 1 9 76) . This model is patterned a fter the work of Mar ia 
�1ontessori. The environment needs to be well organized and 
carefully sequenced. Structure results from the children's use 
of self-instructing or self-correcting clasroom materials. 
Teaching Methods and Teacher's Roles 
Because most o f  the materials are self instructing the 
teacher only occasionally demonstrates the use of a particula� 
item (Decker et al. , 1 9 76 ) . The teacher's role is that of an 
observer, resource person and facilitator. The child is 
expected to take the initiative to s elect activities of their 
own interest and grow socially and emotionally from them 
( Fallen et al . , 1 9 85) . 
As was stated earl ier, this model was f ashioned after Mar ia 
Montessori's program. Montessori d i scards formal classroom 
structure, including desks and other stationary items 
pre ferring movable items. Materials are not only stored in a 
developmental sequence but are a�so sel f correctional 
( Pe ter son, 1987). Puzzles or block s would be a goo d ex amp l e  of 
Monte ss o ri m a ter i a l s . 
Behavioral Mod el 
Coals and Curriculum 
[n the behavioral me thod d e ve lo p ment is se e n  as an 
accumulation of learnings. The pr ogram obje ctive s are a i me d at 
te ach ing inf orma tion, especially Language patte rns (De cke r e t  
a l . ,  1976). 
Th e o r i e s  a n d  E nv i r o nme n t  
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Be h a v i o r i s t s  be l e i ve t h a t  a l l be h a vi o r s  a r e  
l e a r ne d . G o a ls a n d  o b j e c t i v e s  a re de f i ne d  i n  o b se r v a b le 
be h a v i o r a l  t e rm s  f o r  t he p r o g r am s  a s  w e ll a s  t he l e a r ne r s .  T h e  
go al o f  t he p r o g r a m  w o u l d  be t o  a s s i s t  t he c h i l d r e n  i n  
m a s te r i n g  t h o se a c a de m i c  s k i l l s  ne c e s s a r y  f o r  f u r t he r  s u c c e s s  
in  s c h o o l  (ex: c o l or s , sha pe s o r  n um be rec ogn i t i o n ) ( B r op h y  e t  
a l . ,  1975). 
S t r u c t ure and E n v i r o nmen t 
T he p res c h oo l  e n v i r o n nme n t w o u l d  be a r r a n ge d  o r  pla n ne d  so  
t h a t  the individual w ould come t o  p r o d u ce t he de s i g n a te d  
" app r0p riate respo n se s " o r  " d e s i re d  be h a vio r s "  ( F ra nk l i n  & 
Bibe r , 1 9 77 ) . T h e m aj o r o bj e c t i ve is t o  c o n v ey s pe ci fic 
i n f orm a t i o n so t he e n v i r o n me n t i s  c o n s ide red s t r u c t u re d . 
Te a c h i n g >1 e t h o d s a n d T e a c h e r ' s R o l � 
T h e  teilch e rs' responsibility is to i de n t i fy t he be h a v i o r  
desired, spe c ify conditions and criteria, a n d  m e a sure growth. 
T he c h i l d i s  t he n  expe c t e d  t o  exhibit t h e t a rge t be h a v i o r  
f o l lowin g  the in s t ruction ( Fallen e t  al., 1985). T hi s  mod el 
re l i es hcil v ily on some form of behavior modificcition. r n a 
b e h avior model program, t he c h ild i s a recipient of carefully 
planned ins t ruc t i on based on task analysis wit h methods 
i n v 'J l '/ i r1 �� fl r ' , rn Jl L ·-; y ·-; t 1 ·Ills : l fl d f: 1 d i r1 g . i :-; L 
two <1ppr<,:1chr�s to t e:1ching bac;c�d ofl this view. F i rst, wait for 
1ibjcct-typ!' r·1�w:1rds. Se c o n rl , c o m  rn 11 n i c :i t e t h I! d e s i red be ha v i o r 
v" r b ;i l l y , o r p h y s i ca l l y rn ode l t h 1! Ii" h :iv i o c and r <' i n f o r re t h c 
T h e o r i e s  and Env i r onment s 
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c h i l d  f o r m a k i n g  t h e  a p p r o pr i a t e  r e sp o n s e s  fo l l ow i n g  the cue . 
� uch of t h e i n s t r u c t i o n  i n  t h e s e  c l a s s r o om s  is i n d iv i d u a l i ze d . 
_ D e v e l o pm e n ta l  L e ar n i n g  
G o a l s  a n d C u r r i c u l u m  
I n  t h e  d e v e l o pm e n t a l l e a r n i n g  m o d e l t h e p r i n c ip le s  o f  
P i a ge t  and other de v e l op m e n t a l i s t s  are  in t e g r a t e d  w i t h 
me a s u r a b l e be h a v i o r a l  obje c t i v e s ( F a l l e n  et a l . ,  1985). The 
g o a l  i s  t o  m a x i m i z e  s k i l l d e v e l o p m e n t ,  s p o n t a n e o u s  
e nv i r o n me n t a l  i n te r a c t i o n, a n d g e n e r a l izat i o n  o f  f un ct i o n a l 
ap p l i c a t i o n  o f  sk i l l s . O bj e c t i v e s  are o rie n t e d  t o w a r d s  t h e  
d e v e l opm e n t  of a p t i t u d e s  a n d  at t it u d e s  r e l a t ed t o  the l ea r n i n g  
proces with h e a v y  em p h as i s o n  l a ng u a g e  gr ow th (D e ck er et al, 
1 9 76 ) .  
St r u c t ur e  a n d En v ir o n m e n t 
The child s ho u l d  be pr o vi d e d  w i t h  8n en v i r onm en t which 
furthers his own n atu r al t end e n cy t o  a c t  o n  a n d  with objects, 
to ex p l o r e, ma ni p u la t e and experiment. C h i l d r en are somet i m e s  
ability grouped a n d r ece iv e direct instruction in t he 
developme n tal a r e a s  (D eck e r et al., 1 971)) . T h e  s t r u c t ur e  
c h ang e s from f o r ma l to informal t hrou gh o ut t he day. 
Te3chi.ng :vl e tho d s and Teacher's Roles 
stim1il:it:cs ;il\d guides lhc• child, t h ey rl<J not think educators 
sh o u I d t r• a c h :-; p e <: i f i c r t� s p o  n c c s o r t e I I t he c h i l d t he r i g h t 
answer. :-1osl instruction t:ikcs pL1ce thr<)ugh grouping. The 
teacher-c h ild i11 tc•r:irli\lll is high (D1�ck1•r 1•t al. , 11)76). Of ten 
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t i me s  c once p t s  w h ich  a re t a u g h t  d u r i ng st r uc t u re d  p e r i o d s  a re 
r e i n f o r ce d  and expanded d ur in g direc t play periods. The 
teache r w o ul d plan t he d a y  i n  s u c h  a w a y that a l i tt le o f  e ac h  
of t he oth e r m ode ls mi g ht show up e ach d ay . 
S u mm a r y  o f  L i t e r a t u re Rel a ted t o  T eac h in g T h eorie s 
A theoretical o r ien t a t i on toward teaching is a v e r y  
pe r s on a l  t h in g. I t  i s  imp o r t an t  f o r t e a c he r s n o t o n l y t o  t r y 
t o  d i scove r t h e i r  o wn , b u t t o  bec o me awa r e  o f  a n d  r e s pec t 
o t he r s . As seen from t he v a r ie t y of t heo r ie s a b o ve ,  o ne 
classroom can d iffe r d r am a t ic a ll y f r o m a n o t he r . M o st e d uca t o r s  
p re s c r i be to only one o f  t he a b o ve mo d els , it c o u l d  be p o s s i ble 
t o  c h a n g e  t houg h. Pete r s o n (1987) addresse s the f a c t t h a t  as 
teach in g environments c h a n ge (inner-ci ty v s  rural) many t i mes 
the model may ne ed t o  c h a n ge . Pe te rso n  m ake s a g o o d  p oin t  when 
s he s ays " t h e r e i s  n o  s i n g le bes t model t h a t all e a r l y 
ch i ld h ood programs s h o u l d  f ol l o w; nei t he r  i s  one a p p r o ac h  
e q ua l ly effective with all c hil d ren" . (p.170) This is a broad 
vie w o f  ho w envi r o nmen t c a n  effect theory, the ne x t s ec t i on 
will study ho w d i f f e ren t  classroom env ironmen t s  c a n  ac t u a l l y 
be. 
Litera t ure Related to Classroom Environments 
The dimensions fo11nd to r el ;1 t e rnnst consistently with 
cog n i l i v <� g r rnv t h w ;is the p r cs en U' o f ;i p h y s i ca l l y resp on s iv e 
en v i r n n rn en t ( I� d i I e y & W o le r y , l ') 8 4 ) . T he follo wing section 
wi l l  be revir•wing what p er·sons in t he fj_,_,ld o f  education have 
t o s a y a b o 11 t 1· I ,i s s r q o rn t' n v i r o n rn en t s . T he f ir';t part will 
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add r e s s  l i t er a t u r e  o r  p a r t s  o f  t e x t th a t a r e  s i mp l y e x p e r t  
opi n io n ,  t he se a re n o t  da t a  b a s ed . T h i s  s ec t i o n  wi l l  be 
d iv i d e d  i n t o t h r ee p a r t s: t h e  p hy s i c a l  e nv i r on m e n t ,  e q u ip m e n t  
a nd m a t e ri a l s , a n d  s c hed u le a nd a c t iv i t i e s . T he s e c o nd s ec t i o n  
of t h e environmental lite r a t u r e  r e v i ew wi l l  d i sc u s s  s o me 
r e s e a r c h  a r ti c l e s  t h a t  h ave bee n  w ritt e n  i n  r e l atio n t o  
cl a s s r o o m  e n v i r o n m e n t s . 
E xp e r t  O p i n i o n 
P h y s i c a l E n v i r o n m e n t o f  t he r o o m  
T h e  physical e n vi r o n m e n t of the ro o m  will be related to 
p h y s i c al e n v i r o n m e n t  a nd w i l l  f o c u s  o n  room s i ze, fu r ni s h i n g s , 
ro om d i v i si o ns , d i spla y i tem s , e t c .  Generally sp e ak i n g , the 
i d e a l  a mo u n t  o f  o u td o o r  space would be f r o m  seventy-five t o  o n e 
h und r e d  squ a r e  f e e t  p e r ch ild a nd i n do o r s , fo r t y -f i ve to 
f ifty-f i ve squ a re f e e t  ( F l e t c he r , 1 9 7 4 ) . F l e t c h e r ( 1 974 ) 
states that i f  a re a s a re s m a l ler, c h ild re n  f ee l co nfi ned a nd 
get in one a n o th e r s w a y . If it b e c o m e s  t o  large, children m a y  
f e el L os t  in its immensity. 
Within the room there are c e rt a i n  things that make d a ily 
life more convenient. Br o ph y et a l . (l975) de s c r i be the ideal 
preschool c l assroom as having good lighting, good venti l ation 
a n d L e m p <_• r ; 1 t 11 r e c o n t r o L , g o o d s o 11 n d a b :� 1 1 r p t i o n a n d a m p 1 c 
stodage s p : 1 cc . [t should contain o n e  or morr� ba t hro o m s 
outfitted with t<Ji Let and sinks scaled t o  the size o f  the 
childr<•n in th(� room . Si n <'l' s o  many activ i ties t ake place on 
t h l' f l () () r ' rn () '-; t (j f t h e r I ( )  () c· ;-; h () I i i  d I)(� (" :i r [l (� t e d • The r•>om 
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s h o u ld b e  l o ca t ed o n  t h e  g r o u n d  f l o o r, nea r a n  e n t ra n c e .  I t  
s h o u l d a l s o b e  c on v en i ent t o  t h e  o u t s i d e  p l ay a r e a . 
Ac c o r di n g t o  M a c k  (1975) t h e  i n t e r i o r  c o l o r s  o f  a c e n t e r  
h a v e  a m aj o r p s y c h o l o gic al i n f l u e n c e  on t h e  stude n t s . T h e y  
a f f e c t  t h e w a y  c h i l d r e n  a c t  a nd f e e l . B r ig h t p r i m a ry c o l o r s  
( r e d , y e l l o w ,  b l u e) a t t r ac t  c h i l d r e n ' s  a t t e n t i o n; t h e se c o l o r s  
s h o u l d b e  u s ed s p a r i n g ly a s  t h ey c a n  o v e r s t i m u l a t e  c h ild r en .  
E n o ug h  c o l o r  s h o u ld be u s ed a b o u t t h e r o o m  t o  c r e a te a c hee r f u l  
a t m o s p h e r e; h a r m on i z i n g  c o l o r s  s h o u l d b e  u s ed .  
T w o  f a c t o r s  a r e  i m p o r t a n t  w h e n  c h o o s i n g  f u r n i t u re f o r a 
p r e s c h o o l c l a s s r o o m . B r o p h y  e t  a l .  (1975) s t a te t h e r o o m  
s h o u l d  b e  f u r n i s h ed wi t h  l ig h t  plas t i c  t a b l e s  a nd c h a i r s  t h a t  
c a n  b e  e a s i l y  m ov ed a r o u nd o r  s t a c ked , a n d  e v e ry t hing i n  t h e  
r o o m  s h o uld b e  p l an n ed w i t h  t he a g es a nd s iz e s o f  t he c hi l d r e n  
in m i nd .  F l e t c h e r (1974) t hi n k s f u rn i t u re f or y o u ng c h i l d r e n  
s h o u l d b e  o f  t he p r o pe r  h e i g h t  a nd p r o po r t i ons , d u r a ble and 
lig h t  we i g ht , a n d have r o u nd ed c o r ne rs . [n ad d ition to regula r  
sc ho o l c hai r s ,  rocking c h a i r s ,  easy chairs, s t o o l s ,  or b e n c h es 
may b e  us erl ( F l e tcher , 1974). 
Fletcher (1974) s tat e s t h at in ad d i tion to c h ildren's 
ta b le s  and c h a i r s, t h e  c h i ldren's activity room mus t be equip ed 
wilh slorage units and dividers for prescnlcilion and storage of 
c q 11 i p rn e n t a n cl ma t e r i a L s • She also n otes that staff mem b ers 
should have romfortable furniture , wo r k  surfac es w h ic h  
a cc om rn o d a t e t he rn a k i n g o f i n s t r u c t i. <) n a L a i des , and p Laces for 
f i L i 11 g a 11 d --; r o r i n g r 1� c o r d s a n d o l h e r ma t e r i a L s . 
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C h i l d r e n s h ou l d  b e  ab l e  t o  c h an g e f r o m o n e thing to another 
w h en t h ey w an t  a n d , o f  c o u r se ,  i nte r e s t s  w i l l  v a r v  w i t h  e a ch 
� h i l d  ( F le t c he r , 1 9 7 4 ) . A c t i v i t y  a r e a s  a r e  s pa c e s  w i t h i n  t h e 
r o o m  de s i g ne d  t o  a c c o mm o d a te d i f fe r e n t  t y p e s  of a c t i v i t i e s  fo r 
c h i l d r en a n d  a d u l t s (B a i l ey e t  a l . , 1 984) . B ai l e y  a l s o 
p r o p o s e s  t h a t  r o o m  a r r a n g em e n t  s h ou l d  p r o v i de an a p p r o p r i a t e  
b a l a n c e  o f  a c t i v i ty a re a s sui te d  t o  t he a g e , s k i l l s, a n d  
i n t e r e s t o f  t he c h i l d r e n . T h e y  g o  o n  t o  exp l a i n  t h at l itt le 
d a t a  e x i st o n  t h e  a bi l i t y  o f  p r e s c h o o l e r s  l a b e l e d  h a n d i c a p ped 
t o  r e s p on d  t o  a l a r ge n u m b e r o f  c h o i c e s . I t  m a y  b e  m o r e  
a p p ro p r i a t e  t o p r o v i d e  a s m a ll e r n u m b e r of ac t i v i t y a r e a s a n d  
f o c u s  o n  ad v an c e d  s k i l l  d ev e l o p m e n t in t h o se a r e a s . A c c o r ding 
to O l d s , (Ba i l ey e t  al . ,  1 98 4 )  a t  l e ast s i x ty pe of ac t i v ity 
a rea s s h o u l d  b e  p r o v i de d  in a p r e sc h o o l f or c h i l dr e n  l a b e l e d  
h a n dic a pp ed: a q ui e t , c a l m  a rea, a st r u ctu re d  
materials/activities a re a, a c r aft s a n d  discovery area, a 
dra m at i c p la y are a , a large motor a r e a ,  a n d  a t he r a p e u ti c a rea . 
T h e  l as t t hing to r e m e m be r w h en s ett i ng u p  a n  ar e a i s  t h at 
Loud a r e a s  such a s  b l o c k co rne r s h o u ld not b e  close to q u iete r 
library type areas (Young, 1974). 
Another aspect of physical environment is t h e r oom s 
decCJ r ;1l i<Jns. l,imited fur-nishings and decoratirins rJf scho'lls 
c a n p r oj e c t ii h i d d e n m e s s ii g e t o s t u d e n t s : b 1 e a k w a L L s , u g L y 
furn i ture, long an d ba r r en hallways, and the absence <Jf 
a n y t h i n g beau t i f u L t e L L b o l h s t u 11 en t s ii n d t ca c h e  r s t h a  t a <I u L t s 
d o 11 ' t c o 11:-; i d t • r ;; c h o , ii s v e r y i m p <> r t a n t ( F u L k s , I CJ 0 'i ) . This is 
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n o t  t h e  k i n d  of m e s s a g e  t h at m o s t  e d uc a t o r s  w i s h  to  c o n v e y . 
B r o p hy et a l. ( 1975 ) f e e l  c l a s s r o o m  d e c o r at i o n s  a r e  l a r g e l y  a 
p e r s o n a l m a t t e r , i n  w hi ch t h e  t e a c h e r  u s e s  c r ea t iv e  t a l e n t s  a n d 
p e r s o n a l t a s t e  t o  p r o d u c e  a n  a t t r a ct i ·..r e  " h o m e" f o r  t h e  c l as s . 
T h ey b e l i e v e  h o w ev e r ,  t h a t  a f e w b a s ic p r i n c i p l e s  b e  k e p t  i n  
m i n d  w h e n  d e c o r a t i ng a c l a s s r o o m . D e c o r at i o n  ite m s  s h o u l d  b e  
f u n ct i o n a l  a s  w e l l  a s  p l e a s i ng .  A n  e x am p l e  of t h i s  wo u l d  b e  t o  
id e n t i f y  a c t i v i t y a r e a s  w i t h  t h e  di s p l a y s . P l a c e m e n t s h o u ld b e  
u n c l u t t e r e d  a n d  p r e f e r a b l y  at t h e c h il ds e y e  l e v el. B a i l e y  et 
a l . (1985) s ugg e s t  t h a t  a b a l a n c e  b etw e e n  c h i l d - p r o du c e d  a n d 
t e a c h e r - m a d e/ c omm e r c i a l d i s p l a y s  s h o u l d  t r y t o  b e  r e a c h e d. 
S c h o o l s  s h o u l d  m a k e k i d s  f e e l  t h e y  b e l o n g ; s h o u l d  t a c i tl y  
c o n v e y  t h e  i d e a  t h at s c hoo l i s  a n  at t r act i v e  a n d  w a r m  p l a c e  t o  
b e  ( F u l k s , 1985) . 
Eq u i p me n t  a n d  M a t e r i a l s  
T h e m ate r i a l s  c h i l d r e n  h a v e  a v ai l a ble t o  t h e m ma y b e  a n  
i m po r tan t v a r i a bl e  i n  c l a s s room s , p a r t i c ul a r l y t o  t h e  ex t e n t 
t h a t  t h e setti n g  a f f e cts a c a d e�i c  a n d  s o cia l b e h a vi o r 
(Roge r s-Wa r r e n, et al., 1980). L e a r n i n g m ate r ia l s are the 
obj ects t h at chil d r en ha n dle, ma n ipula t e, o r  othe r wise 
i n co r po r ate i n to lea r n i n g  expe r iences (l,oug h li n ,  1977). T h e 
s tat em en t t e l l i n g 11 s t he re is a w i cl e r v :1 r i et y o f i n st r u c t i on a l 
ma t e r ials i n  use i n  ea r ly childhood p r og r ams t h a n at any o t h r� r 
I e v e L o f t' d u c a t i o n • Brophy et al. (1974) believe the r oom 
should be stocked w i th a quantity of good quality educational 
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t o y s  an d m a n i p u l a ti v e e q u i pm en t . Although p r e s c h o o l e rs can 
b e n e f i t f r o m a n d  s h o ul d  b e  ex p os e d t o  s t o r i e s a n d  v e r b a l 
i n s t r u c t i o n s, t h e y  l e a rn . . 1 primari"-y th r ou gh ex p e r i en c e, f r o m 
a c t i v e l y  m an i p ul a t i n g  o bj e c t s  in t h ei r  en vi r o n m e n t. T h u s , th e 
t o v s  a n d  man i p u l at i v e  e q u i pm e n t  available for children s h o uld 
b e  s el e c t e d w i t h  c a r e , b e c a u s e  i n  a v e ry r e a l  s e n s e  t h e s e i t e m s  
r e p r e s e n t t h e  b a s i c  c u r r i c ulu m of t h e  p r e s c h o o l  ( B r o p hy e t  al., 
1975). 
S c h e d u l e  a n d  Ac tivi ties 
A s c h e d ul e  p r ov i d e s  a comfor table r o u t i n e  w i th i n w hi c h 
a d u l t s  a n d  c h i l d r en a r e  able to m e e t  a v a r ie t y of n e e d s  a n d  
kn o w  t h at s o m eti m e  d urin g  t h e  d a y those n e e d s  w i ll b e  m e t 
( B a i ly e t  a l . , 1984) . M a n y c h i ld r e n  inv o l v e d  i n  ea r l y 
c h i l d h o o d  s p e c i al e d u c a t i on c o m e from L o w  i n c o m e  f a m i l i e s. 
C h i l d r e n  f r o m p o o r  hom e s  t en d  to liv e in environments t h at a r e  
m i n i m a l ly predictive . Daily sc h ed u l e s  a r e L i a b l e  to be 
e r r at i c , m e a l s  are s e r v e d sporadically, and bedtime v ar ie s from 
d a y  t o  rlay. The c urric u l u m p l ann e d  b y the c la s s r o o m teacher 
c a n  be designed to help t h e c hi l d i n teg r at e  h i s  e x p e r i e nce s i n  
a predict a ble, s y s t e m a t ic man n e r ( B ro p h y e t  al. , 1975) . 
[la rt ( l 9 8 2) suggests the best sch e d 1Jl e s p e c i f i es a 
t ho s e a c t i v i t i ('. s , L i s t s ; qi p r o x i ma t e t i me [)(' r i o rl s f n r 
activi t ies, .t11d specifies rc'sprJnsilli L iti•'S for r:ilc h adul t i n  
t h e c L1ss r ri<Jm. l)a i l ey t•t :1 L .  ( l r)74) i:-;t :�ever:il f:1ct.ors that 
T h e o r i e s  a n d  E nv i r o nme n t  
1 9  
that although children arrive at different times i n  the raorning 
this is when they are most alert . Also a c arefully planned 
balance of activities can hel� the schedule run smoothly and 
hold the childs attention. 
There are certain invariant events that every te acher nust 
include in schedules ( Brophv, 1975). These events include 
me als, snacks, restroom time, nap tir7'e, outdoor play, and 
transportation schedules. These are events over which the 
teacher has very little control, yet they affect the scheduling 
of other events throughout the entire day. The rest of the 
schedule will depend on such variables as the childrens 
functioning level, or the number of adults present in the 
classroom. Brophy (1975) s u g g e s ts that te acher-directed 
activities be alternated with child selected learning 
experiences. A rotation of large and small group situations 
also helps stimulate the schedule. When possible the outdoors 
should also be used as a Learning situation. 
Very few teachers will argue with the concept of the 
importance of planning and scheduling. An organized schedule 
i s i mp o r t a n t t o t he p res c ho o l c I as s r o om . Te a c he r s a l so n c e d t <) 
sometimes realize th a t a sc hedule can he t on rigid and stric t . 
unexp•'cted activity or topic :irises. 
Research Ar t icles 
P h y s i c: i L I·'. n v i r o 11 m ,, 11 t () f t h e f� o r) rn 
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i t s  i n f l u e n c es o n  t h e  th r e e  c o m p o n e n t s  of p res chool cla s s roo m  
e n v i r o n m e n t s : 1) c l a s s  s i z e ,  2) p hy sical spa c e ,  and 3) a c t i v i ty 
c e nt e r s , o n  ch i l d  a n d  t e a c h e r  b e h avio r s. S h a p i r o f o u n d  no 
s i g n i f i c a n t  r e l a t i o n s h i p  b e t w e e n t h e amount of i n t e r a ct i o n  a n d  
c l a s s  s i z e . Th e aut ho r f o u n d  th a t  w i th c h i ld-te a ch e r r a t i o , 
t h e  l o w e r i t  � a s ,  t h e m o r e  i n d iv i d u a l  a n d  g r o u p c o n t a ct t h e r e  
w as . T h e f i n d i n g s  o n  p h y s i c a l s p a c e  s h ow e d t h a t  f o r  o p t i m a l  
ch i l d  i n v o l v e m e n t c l a s s ro o ms f r o m 30-50 sq u a r e  fee t p e r  c h il d  
w e r e  m o s t  e f f e c t iv e . L a r g e  a n d  s m a l l r o o m s  h ad c h i l d  
n o n i n v o l v e m en t  of 20% a n d  26% r e s p e ctiv e l y .  Ch i l d r e n  t e n d  to 
w ant t o  s p en d m o s t of t h e i r  t i m e  i n  t h e  a r t  area (21%) a nd t h e n 
i n  t h e  block and d ol l  c o r n e r s  (37%). T h e t e acher s s p e n t 35% of 
t h e i r  t i m e  i n  t h e  a r t c e n t e r  a n d  o nly 17% of t h e i r  t i m e  i n  th e 
b l o ck a n d doll c o r n e r . T h i s  a r t i c l e  h i ghlig ht s t h e  i m po r t a n c e  
o f  a n  e c o l o g i c al a p p r o a c h t o  u n d e r s t a n d i n g  cla s s r o o m lif e . 
W a c hs (1979) c ond u c t e d a s u r vey re l at i n g  th e p h y si c a l 
envi r o n m e n t  p a r a m e t e r s  t o  i n f a nts cogn i t i v e- i nt e l l e c tual 
d e v e l op m e n t  i n  t he second year of life . The a u thor listed six 
. 
it e ms w h ic h as a result of the s u r v e y s how s i g nifica n t 
relationships with d ev e lo p me n t : a physically respo n s ive 
environment, an adequate d eg r ee of personal space , a Lack of 
overcrowding, Llif: d1�gree to w hich the phy:-;i1·:1I :-;r•t-up of Lhe 
home perm i. ts ex p l or at i o n  , a n d th c d r: g r c e o f t <· mp or a L r l' g 11 la r i t y 
i n  the home. 
Bai. I cy, 1� t al. ( l <)8 2) des c r i. be 11 th c en v i r on me n t t y p i. ca I. l y 
provided pr<'schqq\1!rs J;1bPled har1d i.c:1ppr:cl Lh<'n r:ompar·1•d i t  to 
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p r e s c h o o l e nv i r onm e n t s  ty p i c al l y p r ovi d ed c h i l d r e n  w h o a r e 
n o n h a n d i c a p p e d . T o  a s s e s s t h e  e n v i r o n m e n t t h e  t e s t e r s  u s e d  t h e  
E a r l y Ch i l d h o o d  E nv i r o n m e n t R a t i n g S c al e . T h e r e s u l t s o f  t h i s  
s t u d y  s h ow e d t h a t  p r e s ch o o l  e n v i r o n m e nt s  f o r c h i l d r e n  l a b e l e d 
h a n d i c a p p e d  r ec e i v e d l o w e r r a t i n g s t han d i d  p r e s ch o o l 
e nv i r o n m e nt s  f o r  n o n h a n di c a p p e d  c h i l d r e n. T h e a r e a s  s h o w i n g  
t h e  g r e at e s t  d i f f e r e n c e s  w e r e  t h o s e  a s s o c i a t e d  w i t h  r o o m  
a r r a n g m e nt f or i n t e r e s t  c e n t e r s  a n d  r el a x a ti o n  a n d  c o m f o r t , 
c r e a ti v e a c t i v i t i e s , a n d  s o c i a l  d e v e l o pm e n t .  Th e a u t h o r s  
c a l l e d  f o r  f u r t h e r  i n v e st i g at i o n  t o  d i s c ov e r if t h e  d if f e r en c e s  
in t h e  p r o g r a m s  a r e  a p p r o p r i a t e o r  n o t . 
I n  1962 S h u r e  st u d i e d t h e  po p ulat i o n of p r e s c h o ol i n t e r e s t  
c e n t e r s . !le s t udi_ e d  s u c h  q u e s t i o n s  as p o p u l ati o n d en s i t y , 
mobility, s e x d i f f e r e n c e s , a n d s o ci_ a l pa r ti c i_ p a t i_ on. T h e 
r e s ult s s h o w e d t hat m o s t  t i m e  w a s s p e n t i_ n  the block area, the 
a r t  area was s e c o n d  a n d  t h e  book area was Le a s t  popular. A ll 
a r e a s  but t h e ga m e  area show e d notlcable sex d lf f er e nc e s. Boys 
spent the most time in t h e block a r ea, w h i le girls frequented 
t h e  art area the m o s t . The area t h a t  eli_cted the most relevant 
(84%) behavlor '"'ls the art area. T h e  populati_on of 
constructivr; IJSf' rif m:1tcrials was g r e at e s t in the art and book 
areas. Thf� last irnprntant res11Lt wa s th:1t �lrLs spent more 
t i_ rn e i_ n i r r c> I c van t a c t i_ v i_ t y ( b lock a re :1 ) t h ;in the boys d i_ d 
( d oll corner) 
Eq11ip111r•11t and � :1t1•r i :1ls 
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a study to dete r m ine if selected tovs and �aterials were used 
in the sus pecte d way by norm a l l y developing preschool children, 
and, therefore, to i den t i fy which m aterials or toys mig ht be 
appropriate for use d urin g social behavior training . The 
study charted the percent of time the learners sp e n t with 
different materials and if they were involved in isolate, 
parallel, or cooperative play. Depending on what t y pe of play 
a teacher woul d like to develop in a child, the table shows 
which materials would be most conductive to this. For example, 
it seems f rom t he table that to promote isolate play a teacher 
would plan fine motor activities such as puzzles o� peg boards. 
Materials that would i nco u rag e social interaction amoung 
preschoolers wo u ld in c l ude balls, housekeeping and dressup 
mate rials, trucks, and music materials. The s tud y  also gives 
the reader a goob idea of the materials found in a presch oo l 
classroom. 
Schedule and Activities 
[n 1984 Dell examined the n a t u re of p r 0grams s e r vin g 
preschool children labele d han d i capped in one Sout h Eas t ern 
state. Sh e focused on the curriculum and instruction in t h e  
classroom. The author used a survey instrument to gather 
i nformation (')<Jfo return rate). 
t h e r c s p o n d f' n l s i n d i c a t e d t h a t l h e i r r rJ o m '" ;i s cl i v i d e d i n t o 
d i s t L n c t Le a r n i n g r: e 11 t e r s , w i t h  S L 7a i n d i <: :1 t i n g L i m i Led u se n f 
such centers. The most commonly 11:;c•d m:1Lc�ri:1Ls i.n the majority 
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c r a y o n s , p l a y  d o u g h , r e c o r d  p l a y e r , a n d s t o r v  b o o k s . 
C o m m e r c i a l l y  p r o d u c e d c u r r i c u l u m k i t s  a n d m a t e r i a l s  w e r e  u s e d  
b y  5 9% o f  t h e  r e s p o n d e n t s . T h e  r e s p o n d e n t s  i d e n t i f i e d  t h e i r  
c u r r i c u l u m o n  t w o  o r  m o r e  d i f f e r e n t  a p p r o a c h e s . T h e m a j o r i t y  
c i t e d  d e v e l o p m e n t a l  s k i l l a r e a s  o r  b e h a v i o r  m a n a g e m e n t a s  t h e  
b a s i s  f o r  t h e i r  c u r r i c u l u m .  T h e  c o nt e n t  o f  � o s t o f  t h e  
c u r r i c u l u m s t r e s s e d  L a n g u a g e / C o m m u n i c a t i o n  a n d  c o g n i t i v e  
d e v e l o p m e n t .  T e a c h e r - d i r e c t e d  a c t i v i t i e s  s e e m e d  t o  d o m i n a t e  
t h e  p r e s c h o o l  c u r r i c u l u m .  T h e  a u t h o r  i d e n t i f i e d  t h e f o l l o w i n g  
p r o b l e m s  i n  t h a t  p a r t i c u l a r  s t a t e : ( a )  i n a d e q • i a t e  s e r v i c e s  f o r  
c h i l d r e n  u n d e r t h e  a g e  o f  4 ;  ( b )  i s o l a t i o n  o f  p r e s c h o o l e r s  
l a b e l e d  h a n d i c a p p e d  f r o m t h e i r  n o n h a n d i c a p p e d  p e e e r s ; ( c )  l a c k  
o f  a p p r o p r i a t e  a s s e s s m e n t p r o c e d u r e s ; f d )  u n b a l a n c e d  c u r r i c u l a ; 
a n d  ( e )  n a r r o w  t e a c h i n g  a p p r o a c h e s . 
A n  a n a l y s i s  o f t h e  a m o u n t  a n d  t y p e  o f  s t r u c t u r e  o f  e a r l y 
i n t e r v e n t i o n  p r o g r a m s  w a s c o n d u c t e d  b y  � i c h a e l i s ( 1 9 8 6 ) a s  p a r t 
of a r e v i ew of l i t e r a t u r e  o n  t h e e f f i c a c y o f  e a r l y  i n t e r v e n t i o n  
w i t h p r e s c h o o l e r s  l a b e l e d d i s d d v 3 n t ;1 g e d , ;1 t - r t s k ,  :i n d 
h a n d i c a p p e d . T h  e r e s u l t s i n d i c a t " d t h a  t p r r) � r :1 m s w i t h 
p r e p l a n n e d  g o a l s  a n d  s t r u c t u r e d  c u r r ic u l um p r 0 d u c e d  
s i g n i f i c a n t l y  m <J r e  g ;1 i n s f o r  p r e sc h o o l e r s  L a b e l e d 
p r e s c h o ole r s  L t  w < 1 s n r i t  r · l r ' : t r  t h r o u g h  t h e  
s t u d y  w h a t t y p r � r J f s t r 1 1 c l 1 1 r e f o r  [H c! s c: h o o L e r :.; L i b e l e d  
h a n d  i. c a  p p  e d L s r 1 , . 1! d e  d i n c u r r i c u L u m  : i n d  s t :  1 f [ m <J d e L , a n d i. f 
t h i. s d e g r 1' e i n '.-; t r u c t 11 r e i :--; : 1 d v : 1 n t ;  1 g 0 o 1 1  :; t o c: h i I d r ' '  n w h o ; i  r c' 
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n o t  e x p e r i e n c i n g  d i f f i c u l t i e s . 
T h e s e  r e s e a r c h  s t u d i e s r e v i e w m a n y  a s p e c t s  o f  e n v i r o n m e n t .  
B a i l e y  e t  a l . ( 1 98 2 )  s h o w e d  t h a t  t h e r e  i s  a d i f fe r e n c e  b e t w e e n  
c l a s s r o o m s  f o r  c h i l d r e n  l a b e l e d  h a n d i c a p p e d  a n d  n o n h a n d i c a p p e d  
c h i l d r e n . A l t h o u g h  t h e r e  i s  a n  1 8  y e a r  d i f f e r e n c e  b e t w e e n  t h e  
S h u r e  ( 196 2 )  a n d  S h a p e r o  ( 198 0 )  s t u d i e s , t h e y  b o t h  n a m e d  t h e  
b l o c k  a n d  a r t  a r e a s  t h o s e  m o s t  v i s i t e d  b y p r e s c h o o l  l e a r n e r s . 
H e n d r i c k s o n  e t  a l . ( 198 1 ) a r t i c l e  c o u l d  h a v e  m u c h  u s e  t o  
p r e s c h o o l t e a c h e r s  w h e n  e q u i p t i n g a r o o m  o r  p l a n n i n g  a 
s c h e d u l e . A l t h o u g h  t h e s e  s t u d i e s  w e r e  a l l  o f  i m p o r t a n c e , t h e i r  
a g e  a n d  s p a r s i t y  s h o w h o w  m u c h  d a t a  b a s e d  r e s e a r c h  r e a l l y  i s  
n e e d e d  f o r  e f f e c t i v e p r o g r a m p l a n n i n g . 
S u m m a r y o f  R e v i e w o f  R e l a t 0 d  L i t e r a t u r e 
A s  w i t h o t h e r  a r e a s  o f  e a r l y  c h i l d h o o d  s p e c i a l e d u c a t io n , 
e n v i r o n m e n t  a n d t h e o r y  a r e  v e r y  i m p o r t a n t t o  t h e f i n a l o u t c o m e  
o f  w h a t a c h i l d g a i n s  f r o m t h e p r e s c h o o l e x p e r i e n c e . D i f f e r e n t 
t h e o r e t i c a l o r i e n t a t i o n s  a r e a s s o c i a t e d  w i t h d i f f e r e n t 
c l a s s r o o m  e n v i r o n m e n t s . F o r e x a m .p l e a c o g n i t i v e l y o r i e n t e d  
c l a s s roo m wo u ld h a v e  m ;:i n y  s e l f  i n s t r u c t i o n a l m a n i p u l a t i v e t o y s  
w h e r e  a s  t h e  b e h a v i 0 r i s t  w o u l d h a v e m a t e r i a l s  t h a t w o u l d  n e e d  
r) <) -4 ') 7 , w i t h i n t h c n e x t f i v <! y r: a r s rn . i  n y n 1' w p r r > g r :i rn s ; i  r e g o i 11 g 
t o  s t a r t  u p  i n  t h e ! J n i L 1 ' d  S t a t 1 � s . C : o n s c q  1 H · n t l y ,  m a n y  c o l L e g <! S  
; i  n <i 11 n i v e r s i t i ' '  s ; i  r <! g q i 1 1  g t o h c :-; t a r t i 1 1  g t r ;  1 i fl i fl g p r <J g r ; 1 rn s f o r 
T I t  ,� o r < • t i c a l 
( )  [ i e l l t d t i ( ) 11 s t ( ) w ;  I rd t h I '  r i ( . I d w i l 1 Ii e t l) [ " I l l ! '  d ; I :-; s t l1 d (' ll t s  
T h e o r i e s  a n d  E nv i r o nme n t s  
2 5  
e x p l o r e  t h o s e  o f f e r e d  t h e m . � i t h t h e m a n y  n e w  p r o g r a m s  
b e g i n n i n g  i n  p u b l i c s c h o o l s , t e a c h e r s  a n d  a d m i n i s t r a t o r s  w i l l  
b e  l o o k i n g f o r  i n f o r m a t i o n o n  h o w a n  e f f e c t i v e p r e s c h o o l 
c l a s s r o o m  s h o u l d  b e  e q u i p e d . 
P u r p o s e  
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M e t h o d o l o g y  
T h i s  i n v e s t i g a t i o n  w a s a s t u d y  o f  e a r l y  c h i l d h o o d s p e c i a l  
e d u c a t o r s  t h e o r e t i c a l  o r i e n t a t i o n  t o w a r d  t e a c h i n g  i n  c o m p a r i s o n  
t o  t h e i r  p o i n t  t o t a l  o n  t h e c l a s s r o o m  e n v i r o n m e n t a l  s u r v e y . 
T h e  s e c o n d  p u r p o s e  w a s t o  d i s c o v e r i f  a c o m p a r i s o n  c o u l d  b e 
d r a w n  b e t w e e n  d e m o g r a p h i c  i n f o r m a t i o n  a b o u t a n  e d u c a t o r  a n d  
t h e i r  p o i n t  t o t a l  o n  t h e  c l a s s r o o m  e n v i r o n m e n t a l  s u r v e y . T h e 
d e m o g r a p h i c  d a t a  s t u d i e d  i n c l u d e d : 1 )  t e a c h e r  c e r t i f i c a t i o n , 2 )  
t e a c h e r  e d u c a t i o n a l l e v e l ,  3 )  t e a c h e r a g e , 4 )  n u m b e r o f  y e a r s  
i n s t r u c t i n g  e a r l y  c h i l d h o o d s p e c i a l  e d u c a t i o n , a n d  S )  t h e  l a b e l 
p l a c e d o n  t h e  m a j o r i t y  o f  l e a r n e r s  i n  t h e c l a s s r o o m . 
T h e  o v e r a l l  s a m p l e o f  t e a c h e r s  s en t  t h e  s u r v e y  w e r e  a l l  
e m p l o y e d b y  p u b l i c s c h o o l s  i n  t h e  s t a t e o f  I l l i n o i s . T h e y  w e r e  
a l l  c u r r e n t l y t e a c h i n g  e a r l y c h i l d h o o d  s p e c i a l e d u c a t i o n  ( a g e  
3- S ) . B e c a u s e a I i s t  o f  e a r l y c h i l d h o o d  s p e c i a l e d u c a t o r s  w a s 
n o t  a v a i l a b l e ,  s u r v e y s  w e r e  s e n t  t o  s c h o o l s  t h r o u g h o u t t h e  
s t a t e  w h o w e r e  l i s t e d  i n  t h e  1 9 8 7  D 1 R P RO D i r e c t o r y  o f  1 llino i s  
S c h o o l s . [ t  w a s 1 i s t e d i n  t h e g u i d e  t h a t  t h e b u i l d i n g h o u s e d 
p r e s c h o o l o r  t h a t  i t  w a s  a s p e c l a l e d u c a t i o n b u i l d i n g . A c o v e r  
l e t t e r w a s  a d d r e s s e d t o t h e  b u i l d i n g  p r i n c i p a l  a s k i n g h i m / h e r 
t o  f o r w ri r d  t h e s u r v e y  t o  a e a r l y  c h i l d h o rJ d  s p e c i a l e d u c a t o r . 
s u r v (� y ti l ; 1 n k . A t r J t a L o f  1 '3 8  s u r v e y s  w e r 1� s e n t ,  w i t h  a r e t 1 1 r n 
r- a t e < J f (> ·3 X, ( .� 7 ) . ( ) f t h i s (J 'l X, , 2 2 lo s t <1 t e d t h e r e w a s n o p r o g r a m 
h o  u s  e d i n r t u •  r· e h 1 1  i l d i n g , a n d L ·3 lo w < � r e  f i l l <' d o ll t i n c o r r e c t l y • 
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T h e  f i n a l c o u n t  t h a t  w a s u s e d i n  t h e  a n a l y s i s  w a s 4 1 %. S u r v e y s  
w e r e  s e n t t o  c e n t e r  b a s e d p r o g r a m s  o n l y . 
I n s t r u m e n t 
A s u r v e y  i n s t r u m e n t w a s d e v e l o p e d  t o  g a t h e r  t h e  
e n v i r o n m e n t a l , d e m o g r a p h i c  a n d  t h e o r e t i c a l b a c k g r o u n d s  o f  t h e  
e d u c a t o r s . T e a c h e r s  w e r e  a s k e d  t o  c i r c l e  a n s w e r s  t o  t h e  
m u l t i p l e  c h a i s e q u e s t i o n a i r e . T h e f i r s t  s i x q u e s t i o n s  o n  t h e  
s u r v e y  c o l l e c t e d  d e m o g r a p h i c  d a t a  a b o u t t h e e d u c a t o r s . 
Q u e s t i o n s  s e v e n  t o  t w e n t v - f o u r  a d d r e s s e d t h e  c l a s s r o o m  
e n v i r o n m e n t ,  m a t e r i a l s  a n d  s c h e d u l e . P o i n t s  w e r e  a c c u m u l a t e d  
f o r  h a v i n g ma t e r i a l s a n d  a p p r o p r i a t e  a c t i v i t i e s  i n  t h e  
c l a s s r o o m . T h i s  p a r t  o f  t h e s u r v e y  w a s f a s h i o n e d  i n  l a r g e  p a r t  
f r o m  T .  H a r m s  a n d  R . M .  C l i f f o r d ' s  E a r l y C h i l d h o o d  E n v i r o n m e n t a l  
R a t i n g  S c a l e  ( 1 9 8 0 ) . T h e E a r l y C h i l d h o o d  E n v i r o n m e n t a l R a t i n g  
S c a l e a s  t h e t i t l e s u g g e s t s  i s  a r a t i n g  s c a l e  t h a t  g i v e s  a n  
o v e r a l l  p i c t u r e  o f  s u r r o u n d i n g s i n  a n  e a r l y  c h i l d h o o d  s e t t i n g . 
F o r t h e s u r v e y  c o n d u c t e d  i n  t h i s  s t u d y , q u e s t i o n s  w e r e  c h o s e n  
t h a t  p e r t a i n e d t o  t h e  d e f i n i t i o n o f  e n v i r o n m e n t e f f e c t i v e i n  
t h i s  r e v i e w  r) f l i t e r a t u r e . H a r m !'-;  a n d  C l i f f n r d p r e s c r i b e t o  ;.1 
m u c h  b r o a d e r  d e f i n i t i o n  o f  e n v i r o n m e n t .  V a l i d i t y of t h e  
i n s t r u m e n t was m c :-i s u r e d b y  e x p e r t  o p i n i o n , a n d  t h e n  r e v i s i o n s  
l n t 1 ,  r r : 1  t 1 '  r r r � l i ; 1 I >  i l i l y b y c l a s s r o " r n  
w a s  . 8 8 4 , a n d  i n t e r r a t e r  r e l i. a b i l i t y b y  i t e m  w a s  . 'J 3 2 . T h e  
p o i n t  s c a l e  o n  t h e i n s t u m e n t r a n g e s  f r o m o n e  ( L n a d e q u a t e ) , t o  
t hre e ( rn i n  i r n  a l ) , t o  f i v e ( g o o  t i  ) , t o  s 1 �  v e n  , ( e x  c e L L e n  t ) . F o r 
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f j v c n n d s (' v P Tl • () t h ( ' T  q u f ' s t  i o n s  i n  t h (' p r 1 i 1 1 t  t o t ; 1 l  s p c t i o n 
c v o 1 v (' c l  f r o m  ; 1  r (' v i < '  v; o f t h ( ' 1 i l f ·  r ; i  t u r c . 'I l 1 r · 1 i i  s t q u (' s t 1 o r 1 o f 
t h (' s u r v (' y  rl r · f i r 1 r · r l t h r ·  f o u r  t c ; 1 c h i r t i '. t h r · r 1 r i f ' c; rl f' : . r r i h c d  h y  
F <1 1 1 e n c l a l . ( l <J r<, 'J )  ci n d <1 s k c  d t h c t c a  c h c r t r1 c h o  r1 s c• t h ( ' o n e  
t h ci t b e s t m EJ l c h ( ' c l h e r o w  n • 
( S e c  A p c n rl i x A )  
B e c a u s e  t h e r e  w e r e  m o r e  t h a n  t w o  g r o u p s  i n  m o s t  o f  t h e  
d e m o g r a p h i c q u e s t i o n s  a o n e - w ci y a n a l y s i s o f  v a r i c n c e  ( A � O V A ) 
w a s u s e d t o  a n a l y z e t h e  d a t a . A n  f t e s t  w a s c o n d u c t e d o n  e a c h  
q u e s t i o n t o  d e t e r m i n e  i f  t h e r e  w a s a s i g n i f i c a n t d i f f e r e n c e  
b e t w e e n  o r  w i t h i n g r o u p s . I f  t h e  F s c o r e  w a s s t a t i s t i c a l l y  
s i g n i f i c a n t  a T u k e y - B  a n a l y s i s  w a s d o n e  e v a l u a t i n g  e a c h  g r o u p s  
m e a n  t o  d i s c o v e r  w i t h i n w h i c h  g r o u p s  t h e  d i f f e r e n c e s  l i e d . I n  
t h i s s t u d v  t h e  d i f f e r e n c e s  h a d  t o  b e  a t  t h e  . O S l e v e l o r  h i g h e r  
( B o r g , 1 9 8 1 ) .  S o m e  i t e m s  w e r e  g r o u p e d  w i t h i n  q u e s t i o n s  f o r  
a n a l y s i s p u r p o s e s . F o r e x a m p l e  f o r  o n e  t e a c h e r s  e d u c a t i o n a l  
l e v e l  t h e  s a m p l e  h a d  a D o c t o r a t e  d e g r e e . I f  t h i s p e r s o n  h a d  a n  
u n u s u a l l y l o w o r  h i g h m e a n  s c o r e  i t  c o u l d  h a v e  s h o w n  u p  a s  
s i g n i f i c a n t l y  d i f f e r e n t  e v e n  t h o u g h  i t  w a s n ' t .  
R e s u l t s  
T h e  m a i n  q u e s t i o n o f  t h e  s u r v e y  c o n c e r n e d  t h e  t e a c h e r s  
t h e o r e t i c a l  o r i e n t a t i o n t o w a r d  t e a c h i n g . O f  t h e 5 7  s u r v e y s  
r e t u r n e d . 9 1 � o f  t h e e d u c a t o r s  i d e n t i f i e d t h e � s e l v e s  a s  u s i n g  
t h e  d e v e l o p m e n t a l  l e a r n i n g  m o d e l  i n  t h e i r c l a s s r o o m . B e c a u s e  
o f  t h e  u n u s u a l l y  l a r g e  p r o p o r t i o n o f  t e a c h e r s p r e s c r i b i n g  t o  
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t h i s  t h e o r y ,  i t  w a s n o t c o m p a r e d t o  t h e  p o i n t  t o t a l  d u r i n g  
a n a l y s i s . 
A g e  
F u r t h e r  a n a l y s i s  f o u n d  t h a t  t h e r e  w a s a s i g n i f i c a n t 
d i f f e r e n c e , p . 0 5 o n  t h e p o i n t t o t a l  o f  t h e  s u r v e y . T h i s  
d i f f e r e n c e  w a s b a s e d  o n  t h e  a g e  r a n g e  w i t h i n  t h e  g r o u p s . 
I n s e r t T a b l e 1 a b o u t h e r e  
T a b l e 2 s h o w s t h a t  t h e s i g n i f i c a n t d i f f e r e n c e  p � . O S o c c u r e d 
b e t w e e n  g r o u p  t w o  ( a g e s  2 6- 3 0 )  a n d  g r o u p  t h r e e  ( a g e s  3 1 - 4 0 ) . 
T h i s  s h o w s t h a t  e d u c a t o r s  i n  t h e  3 1 - 4 0  a g e  g r o u p  s c o r e d 
s i g n i f i c a n t l y h i g h e r  t h a n  t h e  e d u c a t o r s  a g e d  26 - 3 0 . 
I n s e r t T a b l e 2 a b o u t  h e r e  
� u m b e r o f  Y e a r s  T e a c h i n g  
A n  a n  a L y  s i s  < J  E v a r i e n c  e E o u n d t h e r e  '" a s  a l s  o a s i g n i E i c a n t 
d i E E e  r e  n c e p / 
. r) ) l e v e L b e  t w e  e n . t h e  n u m  b e  r <J f y e a  r s t h e 
e d u c d t o r s  t a u g h t  e a r l y  c h i l d h o o d  s p e c i a l e d u c a t i o n  a n d  t h e i r  
p o i n t  t o ta l .  
L n s C' r t L ;i b I e '3 ii b o u t h r> r e 
T h e  s i g n i [ i 1 · : 1 1 1 t  d i f f e r e n c e  p · , ( ) ') s h o w s  b e t •.-J e f• n  g r o 1 1 p  0 1H' : i n d  
g r < l u p t w o .  t ; r < > 11 p  < J fJ e  w i t h  t h e l o w l' r  m e a n  s c < i r e h a d o n e  L o  f i v e 
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y e a r s  t e ac h i n g e x p e r i e n c e w h i l e g r o u p  t w o  w h o s e m e a n  s c o r e  w a s  
h i g h e r h a d  b e e n  t e a c h i n g f o r  s i x t o  t e n y e a r s . 
I n s e r t  T a b l e  4 a b o u t h e r e 
T h e  f a c t t h a t  t h e  t e a c h e r s  a g e  a n d  n u m b e r o f  y ea r s  
te ac h i n g b o t h  w e r e  s i g n i f i c an t  i s  i n t e r r e l a t e d . I n  t h e  m o s t  
part e d u c a t or s  b e g i n  t e a c h i n g a t  a b o u t t h e  s a m e  a g e . O n e  b e i n g  
s o  s i m i l a r t o  t h e  o t h e r i s  p r o b a b l y  t h e r e a s o n  t h e y  b o t h  s h o w e d  
u p  a s  s i g n i f i c a n t l y  d i f f e r e n t . 
O ther D emo g r ap hi c D ata 
N o  o t h e r n u e s t i o n s  w e r e  s i g n i f i c a n t l y  d i f f e r e n t , h o w e v e r , 
b u t  t h e d a t a  c o l l e c t e d  w a s i n t e r e s t i n � . T h e r e s u l t s  o f  t h e  
a n a l y s i s  s h o w e d  t h a t t h e  ma j o r i ty o f  t h e  r e s p o n d e n t s w e r e  
f e m a l e  ( 9 8 % ) . S i x t y  p e r c e n t o f  t h e t e a c h e r s  h a d  a n  e d u c a t i o n a l 
l e v e l  o f  a B a c h e l o r s  d e g r e e w h i l e t h e  r e m a i n i n g  4 0 %  h e l d  a 
� a s t e r s  d e g r e e o r  h i g h e r . S e v e n t y - f o u r  p e r c e n t o f  t h e  t e a c h e r s  
w e r e  2 fi - 4 0  y e a r s  o l d .  F i f t y - f o u r p e r c e n t o f  t h e  t e a c h e r s  h e l d 
s p e c i a l e d u c a t i o n c e r t i fic a t i o n n n d  4 2 % h e l d  a n  e a r l y c h i l d h o o d  
c e rt i f ica t e . T h e n u m b e r o f  y e a rs t h e  e d u c a t o rs t a u g h t  e a r l y  
c h i l d h o o d  s p e c i a l educ a t i o n  w a s r e l a t i v e l y  e v e n . F o r t y  p e r c e n t 
I_ ; l 1 1  g l l  t: () I I (' t I )  r i v ( � y (! : i  r· ·� ' 3 ( ) % t ; l u g h t s i x t ( ) t e n  y (' ;} r s ' : l  II d t h e  
r e rn a i n i n g · 3 ( )  /, t a u g h t <� l e v e n n r rn o r e y c a r s . L f� a r n e r s  l a b e l e d 
d e v e l o p rn e n t : i l l y  d e l a y e d  w e r e  t h e m o s t f r e q u e n t l y  s e r v e d  ( 8 2 '.Z ) . 
T h o s e c h i 1 d r P 1 1  w i t h L 1 b e  I s o f rn i l d t o s e v e r e a n d p r o f o u n d h a ll a 
p o p u l a t i n n o r  l .'i l, . 
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D i s c u s s i o n  
L i m i t a t i o n s  
T h e r e  i s  n o  d o u b t  t h a t  m a n y t e a c h e r s  d o  p r e s c r i b e t o  t h e  
d e v e l o p m e n t a l  l e a r n i n g  t h e o r y . T h e  s u r v e y  h o w e v e r  h a d  o n e f l a w  
i n  t h e w o r d i n g  o f  t h e  d e v e l o p m e n t a l  l e a r n i n g  t h e o r y  d e f i n i t i o n . 
T h e  s t a t e m e n t s  f i r s t  s e n t e n c e  w a s , " A t t e m p t  t o  c o m b i n e t h e  
b e s t  o f  t h e t h r e e " . T h i s  c o u l d  h a v e  h a d  a g r e a t  e f f e c t  o n  i t s  
p o p u l a r i t y . P o s s i b l y  a m o r e  v a l i d  w a y  t o  s t u d y  t h e  e n v i r o n m e n t  
w o u l d  h a v e  b e e n  d i r e c t u s e  o f  t h e E a r l y  C h i l d h o o d E n v i r o n m e n t a l 
R a t i n g  S c a l e . A l t h o u g h  t h i s  w o u l d  h a v e  b e e n  i d e a l , i t  w a s 
u n r e a l i s t i c  b e c a u s e  o f  t h e  c o s t  a n d  t i m e  i n v o l v e d . A l s o , t h i s  
w o u l d  h a v e  d e c r e a s e d  t h e  s a m p l e  s i z e  q u i t e  a b i t . A n o t h e r 
p o s s i b l e l i m i t a t i o n  m e n t i o n e d  e a r l i e r , w a s  t h e  g r o u p i n g  o f  
d e m o g raph i c  d a t a .  T h i s  d i d  n o t  r e a l l y  e f f e c t  r e l i a b i l i t y b u t  
d i d c h a n g e  t h e  o r i g i n a l  s u r v e y . 
S 11 m r:i a r y  
' f h e  p u r po s e o f  t h e  s t u d y w a s t o  g a i n  a n  u n d e r s t a n d i n g  o f  
e d u c ;1 t n r s  t h e o r e t i c a l o r i e n t a t i o n t o w a r d s t e a c h i n g  a n d  s e e  i f  
i t h a d ;1 n e E f e c t o n t h e i r c l a s s r o o m e n v i r o n m e n t . T h i s  s t u d y  
d i d n o t  f i n d  a s i g n i f i c a n t c o r r e l a t i o n  b e t w e e n  t h e  t e a c h e r s  
t h e o r i e s  a n d  t h e i r s c o r e  o n  t h e c l a s s r o o m  e n v i r o n m e n t s u r v e y . 
t 0 t h i s L l H  • < i r  y • A s  i s m e n  t i o n  t! cl r� a r 1 i f � r i n t h e l i m i t a  t i o n s  t h e  
w o r d i n g o n  Ll 1 P  q u e s t i o n a i r e m a y  h a v e  h ad a n  e f f e c t .  A n o t h e r  
r c a :- Hi n , h o w c • v t> r , c o1i l d tie t. h a t  m os t  t P ac h P r s  i n  l 1 l i n o i s 
F 1 i  l l 1 i  w 
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u p  s t u d i e s  could b e  done to s e e  i f  t h e  m a j o r i t y  of t e ach e r s  d o  
a c t u a l l y  p r e s c r i b e to this m ode l .  I t  c o uld a l s o  b e  t h a t  m o s t  
u ni v e r sit i e s  t e ach t h i s  m o d e l  a s  b e i n g  t h e  m o s t  e f f e c t i v e . 
T h e  H a r m s  s c a l e  w a s d e v e l o p e d  b y  d i r e c t o r s  a n d  t e a c h e r s  a t  
t h e  F r a n k  P o r t e r  G r a h a m  C h i l d D e v e l o p me nt C e n t e r  a t  t h e  
C ni v e rsity of � orth C a r o l i n a  C h a p e l  H i l l .  T h i s  p r o g r a m  
p r e s c r i b e s  t o  a d e v e l o p m e n t a l  o r i e n t a t i o n  ( J o r d a n  e t  a l . , 
1 9 7 7 ) . T h i s  m a y  h a v e  a n  e f f e c t  o n  h o w the t e a che r s  ( 9 1 %  
p r e s c r i b e d  t o  d e v e l o p m e n t a l  l e a r n i n g  m o d e l )  s c o r e d  o n  t h e  
s u r v e :; .  A n  i nte r e s t i n g f o l l o w u p  m a y  b e  t o  a d m i n i s t e r  t h e 
s u r v e y  t o  a g r o u p  b e h a v i o r i s t s  o r  t e a c h e r s  w h o p r � s c r i b e to t h e  
c o g nit i v e m o ci e l . 
T h e  r e s u l t s  d i d i n d i c a t e  a s i g n i f i c a n t  d i f f e r e n c e  p / . O S  
i n  b o t h  a te a ch e r s n u m b e r o f  y e a r s  t e a c h i n g , a n d  t h e i r  a g e  t o  
t h e  m e an .  T h e y o u n g e r t e a c h e r s  ( a g e  2 6 - 3 0 )  w i t h  l i t t l e  
t e a c h i n g  e x p e r i e n c e  ( l - 5  y e a r s )  s c o r e d l o w e r o n t h e 
e n v i r o n m e n t a l s u r v e y  t h a n  d i ci  rJ t h e r s  w h o  w e r e  o l d e r w i t h m r) r e 
e x p e r i e n c e . U n i v e r s i t i e s  m a n y  t i m e s  d o n ' t  s p e n ci  a l o t o f  t i m e  
q n  e n v i r o n m e n t a l :1 s p e c t s  o f  t h e  r o o m . A t e a c h e r s  f i r s t  f e w  
y e a r s  a r e a t i m e  f o r  L e a r n i n g  a n d  g r o w i n g . T h e y  a r e o f t e n  
s t r e s s f u l  a n d  h e c t i c a n d  i t  c o u l d  h e  t h a t  i n e x p e r i.. e n c e d 
r o o m s . f n  : 1  s t u d y  b y  O d e l L ,  L o u g h l i n : i n d  F e r r a r o ( 1 9 � 6 - i-1 7 )  
b e g  i n n  i. n g  t P : 1 c h c r s  : 1 s k 0 d  q 11 1 • s t  i ons c o n c e r n i n g  h o w  t o  u s e  
m a  t e r i a I s , ; i s w P I 1 : 1  s w h e  r e  t o f i n d r c s  o 1 1  r c e s  . � <l n y c I a s s  r o o m  
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I t  c o u l d  b e , t h e r e f o r e  t h a t  i t  t a k e s a t e a c h e r  a f e w y e a r s  t o  
s t o c k  u p  m a t e r i a l s . 
W h e n  l o o k i n g  a t  t h e  r e s e a r c h  a n a l y s i s  o f t h e t e a c h e r s  a g e  
a n d  t h e i r  n u m b e r o f  y e a r s  t e a c h i n g  e x p e r i e n c e  s o m e  i n t e r e s t i n g  
p o in t s w e r e  n o t e d . T h e  m a j o r i t y  o f  t h e  e d u c a t o r s  ( 7 0 % ) h a d  
o nl y  b e e n  t e a c h i n g e a r l y  c h i l d h o o d  s p e c i a l  e d u c a t i o n  f o r  o n e t o  
t e n  y e a r s . I t ' s  i n t e r e s t i n g  t h e n  t o  n o t e  t h a t  t h e  s i m i l a r l y  
l a r g e  a g e  g r o u p ( 7 4 % )  w a s f r o m 2 6 - 4 0  y e a r s  o l d . S i n c e  e a r l y  
c h i l d h o o d  s p e c i a l  e d u c a t i o n  i s  a r e l a t i v e l y  n e w  f i e l d , a n d  i n  
I ll i n o i s  a l e t t e r  o f  a p p r o v a l ( 4  c o u r s e s )  w i t h e i t h e r  e a r l y 
c h i l d h o o d  o r  s p e c i a l e d u c a t i o n  c e r t i f i c a t i o n  i s  a l l  t h a t i s  
n e e d e d  t o  t e a c h , m a n y o l d e r e x p e r i e n c e d t e a c h e r s  m a y  h a v e  
s w i t c h e d  f i e l d s . T h i s  c o u l d  a c c o u n t  f o r  t h e m a t c h - u p a m o u n g  
t h e r e s p o n d a n t s . 
T h e  m e a n e n v i r o n m e n t a l  s c o r e  o n  a l l s i x o f  t h e d e m o g r a p h i c  
q u e s t i o n s  c l u s t e r e d a r o u n d t h e 5 5  p o i n t  t o t a l .  T h e  t o t a l 
p o s s i b l e o n  t h e c l a s s r o o m  e n v i r o n m e n t s u r v e y w a s 7 1  p o i n t s . 
f i f t y - f i v e  i s  a p r e t t y g o o d  s c o r e  o u t o f  t h e  7 1 ,  t h i s  i n d i c a t e s  
t h a t  t e a c h e r s  a r e u s i n g l o t s  o f m a t e r i a l s . T h i s  r e l a t i v e l y 
c l o s e  s c o r e  i n  a w a y s h o w  t h a t t h e  s u r v e y w a s  s o m e w h a t  a c c u r a t e  
i n  t h e e n v i r o n m e n t ,  m a t e r i a l s  a n d  s c h e d u l e  f o u n d i n  e a r l y  
< · I i  i I d I i  o ( J  c l  s p c• c i : i l  <�  d 1 1  c ;i L i o n c l a :; s r < J  ' i  rn s • 
q 1 1 e s t. i o n h a t! t h e  m e a n a v e r a g e <! a r o u n d  · � o o r  a t  7 0 . 
f n  t h e r c v i <_• w o f  l i t c r ; i t u r c  D e l l ( 1 9 8 4 ) c o n c l u d < • d  t h a t 
t e a c h i n g  : 1 p p r o . 1 c h e s  w < > r e L < J n a r r o w .  [ n a w a y t h  i s s u r v e y b 'J t h  
: 1 g r < • f ' s  : t n d  d i :-q1 1 1 t c• s  t h i s .  ' !' h P f : t <: t  t h a t  ' ) 1 %  n f  t h < ' r r> s p o n c l : i n t s  
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c h o s e d e v e l o p m e n t a l  l e a r n i n g  a s  t h e i r  m o d e l  d o e s  c o r r i s p o n d  
w i t h  a n a r r o w v i e w ,  l e a v i n g  o u t t h e  o t h e r s . O n  t h e  o t h e r  h a n d  
t h e  d e v e l o p m e n t a l  l e a r n i n g  m o d e l  a l l o w s  f o r  a w i d e  v a r i e t y  o f  
t e a c h i n g  m e t h o d s  a l t h o u g h  i t ' s  o n l y  l i s t e d a s  o n e .  
� o r e  r e s e a r c h  i s  d e f i n a t e l y  n e e d e d  i n  t h i s  a r e a . A g o o d  
r a t i n g  s c a l e  o r  c h e c k l i s t  n e e d s  t o  b e  d e v e l o p e d  s t r i c t l y  
a d d r e s s i n g  t h e  c l a s s r o o m  e n v i r o n m e n t o f  p r e s c h o o l e r s  l a b e l e d  
h a n d i c a p p e d . � o r e  s t u d i e s  n e e d t o f o c u s o n  t h e  t e a c h e r s  
e d u c a t i o n  a n d  h o w  t h e i r  t e a c h i n g  m e t h o d s  a n d  t h e o r i e s  a f f e c t  
t h e s t u d e n t s . T h e t e a c h e r i s  t h e  c l a s s r o o m  m a n a g e r  w h o e f f e c t s  
e v e r y t h i n g  f r o m t h e e n v i r o n m e n t t o  t h e m a t e r i a l s . T h e 
d i f f e r e n c e  i n  l o n g t e r m  e f f e c t s  o f  d i f f e r e n t p r e s c h o o l p r o g r a m s 
a n d  e n v i r o n m e n t s  s h o u l d  b e  s t u d i e d . T e a c h e r e d u c a t i o n  p r o g r a m s  
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